Cet article fait rapport d'une étude empirique impliquant l'observation en classe de leçons d'anglais. L'étude portait sur les effets qu'avaient les questions référen-tielles des enseignants sur les réponses des apprenants dans deux cours d'ALS. L'étude a trouvé que dans les deux cours, les enseignants posaient beaucoup plus
Introduction

This article examines the effects of teachers' referential questions on learner response in two teacher-fronted ESL classrooms in two language schools in Auckland, New Zealand. In recent years, a number of studies have been conducted into the forms and functions of teachers' questions in classroom language teaching contexts. In that research, teachers tended to ask more display questions than referential questions
.
This study is specifically concerned with the effects of teachers' referential questions in contrast with effects of teachers' display questions. For this purpose I present a small-scale study on teachers' question forms and their effects on learner response. The article begins with a brief literature review, the methods used to collect and analyze data, and then a discussion of the results of the study.
Literature Review
Researching the forms and functions of teachers' questions in secondary school classrooms in the United Kingdom, Barnes (1969 , cited in Ellis, 1994 In a cross-disciplinary study of questions and question-asking in oral discourse, Kearsley (1976) further refined Barnes' (1969) 
categories of teachers' questions into more detailed categories. Kearsley categorized teachers' questions into four types-echoic, epistemic, expressive, and social controlusing question functions as the dividing principle.
Later, Long and Sato (1983) In another study, Brock (1986) Thornbury (1996) Of the studies mentioned above, Long and Sato (1983) , White and Lightbown (1984) , and Brock (1986) 
conducted an exploratory investigation of the forms and functions of teachers' questions in six ESL elementary level lessons and compared the findings with previously established patterns of questioning behavior in 36 informal NS-NNS conversation outside classrooms. They compared the types of questions the teacher asked in class with
Analysis of Data
This study categorized teachers' questions according to Long and Sato's (1983) adaptation of Kearsley's (1976) (Kearsley 1976 ). 1. In referential questions, the information sought is unknown to the questioner (Allwright & Bailey, 1991 (Chaudron, 1988 (Loban, 1963 , cited in Brock, 1986 (Brock, 1986) . A c-unit "may have several sentence nodes as a consequence of having several sentences, several clauses or being a run-on or compound sentence" (Freed, 1978, p. 43, cited in Brock) 
Discussion
Teachers' questions function in numerous ways in the classroom. They can be used to elicit information, to check comprehension, and also to control learner behavior (Nunan & Lamb, 1996) . They serve the purposes of socializing, scene-setting, checking comprehension, evaluating learning, and seeking information (Sinclair & Coulthard, 1975 The results of data analysis in this study differed from those of Long and Sato's (1983) Long & Sato, 1983) . This major difference from the Long and Sato study stemmed from factors such as class size, the objectives of the lesson, the pedagogic goals, and the particular pedagogic tasks in the lesson (Nunan & Lamb, 1996) (Nunan & Lamb, 1996) . Second, the difference in the language produced by learners in response to the two types of questions was pronounced. In this study, the students in both classes produced utterances that were on average more than three times longer in responding to referential questions than to display questions. (Chaudron, 1988 (Thornbury, 1996) . Referential questions would be likely, therefore, to promote greater learner productivity (Chaudron) .
In addition, referential questions call for assessment or judgment (Brock, 1986) . Thus referential questions can stimulate more productive and varied use of English (Cullen, 1998 (Barnes, 1969 , cited in Ellis 1994 Brock (1986) (Gass, 1997) . In particular, longer and syntactically more complex learner output elicited by referential questions can enhance the development of syntax and morphology in language learners (Swain, 1995) .
By contrast, display questions are those that oblige learners to display knowledge. They are used in order to elicit learners' knowledge of the answers to these types of questions (Long & Sato, 1983) . They ask for recognition or recall of factual information. Chaudron (1988) (Korst, 1997 , cited in Chaudron, 1988 (Thornbury, 1996) .
notes that display questions tend to be closed questions. It is possible, therefore, that learners provide the information for such types of questions for didactic purposes only. It is implied that the display of a correct answer is the primary objective of a teacher's display question
